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ABSTRACT

This teacher's guide was developed for the third of
four courses in Valencia Community College's Interdisciplinary
Studies program, a 2-year core general education curriculum which
chronologically examines the major developments in the evolution of
human knowledge. The guide provides an introductory overview of the
course's topic (i.e., Western intellectual history from 1800 to 1950
traced through the themes of the nature of objective and subjective
knowledge); introduces each unit; discusses each topic within each
unit, including information on methodology and main points to be
stressed; and provides student papers showing the work in each unit.
The units of the course are: (1) Determinism and Indeterminism, in
which objectivity and subjectivity are examined through the writings,
paintings, and music of some of the most famous 19th century figures;
(2) Major Theories in Modern Psychology, which is devoted to four
founders of modern psychology: Freud, Adler, Jung, and Skinner; (3) A
Social Science Research Report, which focuses on analyzing data,
reviewing literature, and mastering report writing; (4) Relativity
and Its Effects, which explores the discoveries of Albert Einstein,
discusses their philosophical implications, and shows that these
implications were picked up and interpreted in painting, music, and
poetry; and (5) Existentialism, which examines the period from World
War I through World War I1I and looks at existentialism in psychology,
philosophy, and f£ilm. (AYC)
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SEMESTER III OVERVIEW

Semester III explores Western intellectual history from c. 1800-1950. The
wide variety of topics covered are drawn together by a common theme, the
nature of objective knowledge and the nature of subjective knowledge.
Basic definitions of objectivity and subjectivity are introduced in Unit I
and then examined in three subsequent units. During this semester,
students gain an understanding of these two types of knowledge and the
limitations of each. This prepares them for the work in Semester IV. In
Semester IV they will examine the objective-subjective split which exists
in Western thinking and see why their future depends in part on the
resolution of this split.

—
Unit I is a long unit in which objectivity and subjectivity are examined
through the writings, paintings and music of some of the most famous
19th century figures. Introductory lectures establish the basic
definitions of objectivity and subjectivity and the contribution of
Immanuel Kant to understanding these terms. As each topic is studied
students are asked to isolate objective and subjective elements.
Material in Unit I includes:

"The World As Clockwork Mechanism"
Baron d'Holbach, "Determinism"
William Wordsworth, "Tintern Abbey" and
"Preface to the Lyrical Ballads"
"Immanue’ Kant"
Paintings of Eduoard Manet
Impressionism: Mary Cassatt
Impressionism: Claude Debussy
Adam Smith, The Wealth of Nations
Karl Marx and Friedrich Engels, The Communist Manifesto
Thomas Malthus, An Essay on the Principle of Population
Charles Darwin, Origin of Species
Fyodor Dostoevsky, "The Grand Inquisitor"
Spren Kierkegaard, Fear and Trembling
Friedrich Nietzsche, Thus Spake Zarathustra
Richard Wagner, "Tristan und Isolde"
William James #''Man Is Free"

Unit II is devoted to four founders of modern psychology:
Sigmund Freud, Alfred Adler, Carl Jung and B. F. Skinner.
This unit includes:

Sigmund Freud, "Some Elementary Lessons in Psychoanalysis,"
"On the History of the Psychoanalytic Movement," "An
Outline of Psycho-Analysis,'" and "Psycho-Analysis and
Man's Sense of His Own Self-Importance'

Alfred Adler, "Individual Psychology"

Carl Jung, "Man and His Symbols"

B. F. Skinner, "Persons As Products of Social Conditioning"

Unit III is a social science research report which includes analyzing
data, reviewing literature and mastering report writing.
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Unit IV, "Relativity and Its Impact," explores the discoveries of Albert

Einstein. This unit presents the theories of Relativity, discusses their
philosophical implications and shows that these implications were picked

up and interpreted in painting, music and poetry. This unit emphasizes

both the objective and subjective sides of the arts and sciences. Unit IV
covers:

Einstein for Beginners, Joe Schwartz and Michael McGuinnes
"The Search For Visual Unity" (Cezanne)

Picasso and Cubism

Pablo Picasso, "Statement to Marius de Zayas"

Edgar Varese, "Spatial Music"

T. S. Eliot, "Burnt Norton"

Developments in physics coupled with World War I produced a European
climate in which Existentialism arose as an answer to man's search for
truth. In addition, World War II re-emphasized the danger of absolutism
(which Existentialism refutes). Unit IV delves into this period,
examining the European climate, the rise of Naziism and Adolf Hitler, and
looking at Existentialism in psychology, philosophy and film. Also
explored are the limitations of extreme objectivity and the need for the
balancing influence of subjectivity. This unit brings the semester to a
dynamic and dramatic close and introduces students to ideas they would re-
encounter in Unit I of Semester IV. The topics covered in Unit IV are:

"The First World War and the Decline of Europe'
Adolf Hitler, Mein Kampf

Viktor Frankl, Man's Search for Meaning

Martin Heidegger, Being and Time

Ingmar Bergman, The Seventh Seal

Jean-Paul Sartre, "Existentialism is a Humanism"
Altered States (film)

SKILLS AND COMPETENCIES

Semester III continues to emphasize all of the competencies emphasized in
Semester II. Because the material covered is more difficult to read and
presents more complex reasoning, students must perform at a higher level of
mastery than in Semester II. They are expected to read, analyze and
synthesize a much broader range -of ideas more quickly than they did in
their first year. This requires intellectual sophistication and self-
discipline. However, the most dramatic changes in students mastery of
these competencies seems to come between their freshman and sophomore
years, so this is an appropriate time to require greater proficiency.

In addition to this greater proficiency, students are introduced to new
competencies:

#12. The ability to recognize and control variables in
an experimental setting.

and

#14. The ability to formulate one's own line of reason-
ing by drawing inferences from data and evidence.

396

4

o




TESTING

Students are tested in a variety of ways in Semester III. At the end of
Unit I, they write a lengthy, in-class essay exam. During Unit I, they
have several short, objective quizzes. In Unit II, each student submits a
research report written outside of class. At the end of Units II and III,
there are short, essay answer, in-class exams while at the end of Unit IV
they write a lengthy essay outside class and have a short, in-class quiz.
During the semester, each student presents both a written and oral report
on one of the authors studied. (A copy of this assignment follows.) Final
grades are determined by a weighted average. Content grades on lengthy
assignments are averaged with an average of quiz grades. This average
content grade is then evaluated in light of their average mechanics grade.
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SEMESTER III: SEMESTER PLAN

The large group is "Alpha' and the smaller discussion groups are "Beta".

Class # 1:

# 2

# 3:

# 4

#5:

# 6:

#7:

# 8:

#9:

#10:

#11:

#12:

#13:

#14:

#15:

#16:

Introduction to Semester III (Alpha)
"The World As Clockwork Mechanism," (lecture/discussion, Alpha)

"Determinism," (discussion, Beta)
Wordsworth: "Preface to Lyrical Ballads" & Symbolism in
Poetry (lecture/discussion, Alpha)

"Tintern Abbey" (discussion, Beta)
Immanuel Kant (lecture/discussion, Alpha)

Edouard Manet (slide lecture, Alpha)
Mary Cassatt (slide lecture, Alpha)
Claude Debussy (listening lecture, Alpha)

Adam Smith (discussion, Beta)
Review for test (Beta)

Test on Unit I (Beta)
Classical Economics (lecture, Alpha)

Karl Marx (discussion, Beta)
Marx's Economics (lecture, Alpha)

Quiz on Smith, Marx, Classical and Marxist Economics (Beta)
Thomas Malthus (discussion, Beta)

Charles Darwin (discussion, Beta)
Review of topics Smith-Darwin (Beta)

Fyodor Dostoevsky (discussion, Beta)
Introduction to Kierkegaard (lecture/discussion, Alpha)

S¢ren Kierkegaard (discussion, Beta)
Freidrich Nietzsche (discussion, Beta)

Richard Wagner (listening/lecture, Alpha)
William James (discussion, Beta)

Test on Unit I (Beta)
Introduction to Freud (lecture/discussion, Alpha)

Sigmund Freud (discussion, Beta)

Alfred Adler (discussion, Beta)
Introduction to Jung (lecture/discussion, Alpha)

Carl Jung (discussion, Beta)
B. F. Skinner (discussion, Beta)
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#17:

#18:
#19:
#20:

#21:

#22:

#23:

#24:
#25:

{26

#27:

#28:
#29:

Test on Unit II (Beta)
Introduction to Social Science
Research Project (lecture, Alpha)

Social Science Research Project (library)
Social Science Research Project (library)
Special Relativity (lecture/discussion, Alpha)
Pablo Picasso (slide lecture, Alpha)

Edgar Varese (listening lecture, Alpha)
Relativity (discussion, Beta)

Quiz (Beta)

Relativity (lecture/discussion, Alpha)

Test on Unit IV (Beta)
The Twisted Cross (film, Alpha)

Adolf Hitler (discussion, Beta)

The Seventh Seal (film, Alpha)

The Seventh Seal (discussion, Beta)
Martin Heidegger (lecture/discussion, Alpha)

Jean-Paul Sartre (discussion, Beta)
Review of Unit V (Beta)

Altered States (film, Alpha)

Test on Unit V (Beta)
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IDS 2103

SEMESTER III REPORTS

During this semester, you will prepare a report on one of the authors we will

study. You will do two reports, one written and one oral (Specific directions
are outlined below.) These reports are due on the day the author you select is
discussed in class. The oral report will be given at the beginning of your Beta
group. The written report is due anytime before 5:00 p.m. on the same day. You

w111 receive a letter grade on your written report and a "satisfactory" or
"unsatisfactory" grade on your oral report.

Select an author from the list below.

William Wordsworth

Adam Smith

Karl Marx

Thomas Malthus

Charles Darwin Unit I
Fyodor Dostoevsky

Sgren Kierkegaard

Freidrich Nietzsche

William James

Sigmund Freud
Alfred Adler

Carl Jung Unit II
B. F. Skinner
T. S. Eliot Unit IV
Viktor Frankl
Ingmar Bergman Unit V

Martin Heidegger
Jean-Paul Sartre

Only one student will report on each author.

Directions for written report:

1. Read the short introduction to the author in the IDS text(s) to give
yourself some general knowledge, an overview, of your subject. Your
job is to go beyond the information available to all IDS students to a
more specialized knowledge of your subject.

2. Go to the library (LRC). Read several short blographles/crlthues

about the author and several short works by him. (It is not necessary
to read entire books.)
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3. Your report should be approximately 800-1000 words (4 to 5 type-
written pages not including your title page, footnote page and
bibliography page.)

4, Include the following information in your written report:
a. a short summary of the biographical data in the IDS
text,
b. a summary of relevant biographical data which was left out

of the IDS text and which should have been included for a
fuller, more precise understanding of this author;

c. the historical context in which this author worked;

d. a summary/explanation of the author's main ideas/philosophy/
work (beyond what is in the text); and

e. an explanation of this author's significance/contribution

to Western culture (again, beyond text).

5. Use your handbook and

a. footnote your sources
b. prepare a bibliography of at least 5 sources
c. write ip 3rd person singular

Directions for oral report:

1. Your report should be about 10 minutes. It should be an abbre-
viated version of your written report. It should be prepared -
but not read. You may use one 3x5 note card (both sides) during

your talk. You may stand up before the class or you may sit and
face the class to deliver your talk.

2. Include this information in this order in your talk:
a. author's name;
b dates;
c. relevant biographical data about author (3 min.);
d a summary/explanation of the author's main ideas/philosophy

(4 min.); and
e. an explanation of this author's significance in the study
of Western culture (3 min.).

3. The criteria for grading these reports will be:
satisfactory unsatisfactory
wellprepared ' poorly prepared
speaks loud enough to mumbles/whispers
be heard
looks at audience stares at card or desk
keeps within time limit is either too short or too long
Q. 401




UNIT I: THE NINETEENTH CENTURY

DESCRIPTION OF THE UNIT:

This unit is divided into two parts. The first part is devoted to
understanding the rise of objectivity, the attempt to re-introduce
subjectivity and free will, and the attempt to restore balance be-
tween the two modes. The rise of objectivity is studied as an out-
growth of the Newtonian cosmology, culminating in determinism. The
attempt to reintroduce subjectivity is studied in the works of
Wordsworth, representing the Romantic poets, and in the Impression-
ists.

The philosophy of Kant is studied as an example of the attempt
to balance both modes. The artists Edouard Manet and Mary Cassatt
as well as the composer, Claude Debussy, are studied as examples of
the attempt to re-emphasize the subjective nature of the arts.
Throughout this unit students examine a continuum with its opposite
ends at subjectivity and objectivity and learn to place an author
or artist on this coatinuum and justify that placement.

In the second part of this unit students are asked to examine
the work of important nineteenth century thinkers in light of ob-
jectivity and subjectivity. In each topic studied, students iden-
tify objective and subjective elements.

Throughout the unit students prepare for class discussion by
reading and completing a worksheet for each topic. (A copy of the
worksheet follows.)

OBJECTIVES:
1. To learn the difference between objectivity and subjectivity;
2. To see determinism and free will as an outgrowth of objectivity

and subjectivity;

3. To see objectivity and subjectivity as major themes in Western
thinking c. 1800-1900; '

4. To have students follow themes (objectivity/subjectivity and
determinism/free will) thkrough a variety of materials;

5. To study classic works like The Communist Manifesto, The
Origin of the Species and The Brothers Karamazov;

6. To introduce students to more complex, difficult reading
material;
7. To emphasize the need for careful, textual analysis by having

students do this kind of analysis on their reading assignments;
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8. To examine the 19th century birth of the social sciences as an
outgrowth of the success of the natural sciences;

9. To lay the foundation for understanding Existentialism in
Unit V;

10. To lay the foundation for understanding Zen and the Art of

Motorcycle Maintenance in Semester IV; and

11. To introduce students to mastering a large quantity of complex
material for one test.

CONTENT :

"The World As Clockwork Mechanism"

"Baron d'Holbach"

"Determinism"

"William Wordsworth"

"Tintern Abbey" and "Preface to Lyrical Ballads'" by William Wordsworth

Immanuel Kant

"The Painting of Edouard Manet"

"Mary Cassatt"

""Claude Debussy"

"Adam Smith"

Chapter VII from The Wealth of Nations by Adam Smith

"Karl Marx"

The Communist Manifesto by Marx and Engels

"Thomas Malthus"

Excerpts from the 1803 edition of An Essay on the Principle
of Population by Thomas Malthus

""Charles Darwin"

Introduction, Chapter III and Chapter IV from The Origin of
the Species by Charles Darwin

The Grand Inquisitor by Fyodor Dostoevsky

"Introduction: Fear and Trembling"

Excerpts from Fear and Trembling by Sgren Kierkegaard

"Friedrich Nietzsche"

Excerpts from Thus Spake Zarathustra by Friedrich Nietzsche

"Richard Wagner"

"William James'

"Man Is Free" by William James

COMPETENCIES DEVELOPED:

#,2,3,4,5,6,7,8,9, 10, 13, 15, 17 & 18.

TESTING/EVALUATION:

Students are tested in a variety of ways. They have one objective quiz
and two tests, one on each part of the unit. (Overviews of each test
follow.)

REACTION/SUGGESTIONS:

This unit has undergone much re-structuring. ¥rinally, it seems we have
gotten it right!




IDS 2103 Name

Beta Group

Date

Unit I Worksheet
Title:
Author:
Directions:
Complete a worksheet for each major reading assignment in Unit I.

(Do not complete one for the biographical introductions to the authors.)

AUTHOR'S THESIS:

SUPPORTING EVIDENCE:
Kinds of evidence cited:

Representative examples of these kinds of evidence:

Q 404
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AUTHOR'S CONCLUSIONS:

AUTHOR'S VIEWPOINT:

OBJECTIVE or SUBJECTIVE? Explain.
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UNIT I: PART I - TEST OVERVIEW
The test will be in four parts.
PART A (10 points; 1 point each)

Part A will be matching. There will be a list of ten questions from the
reading assignments. You will be asked to match each quote with the
appropriate person, either Manet, d'Holbach, Wordsworth, Kant, Cassatt, or
Debussy.

Suggested time: 5 minutes

PART B (20 points; 1 point each)

Part B will be TRUE/FALSE. There will be a series of 20 statements
covering the material we have studied {(reading and lectures). You will be
asked to determine whether the statement is TRUE or FALSE. If it is FALSE
you will be asked to correct it.

Suggested time: 15 minutes

PART C (22 points; 11 points each)

Part C will be definition. You will be asked to define OBJECTIVITY and
SUBJECTIVITY.
Suggested time: 20 minutes

PART D (48 points; 16 points each)

Part D will be analysis. You will be asked to place 3 of the 6 people
studied in this unit on a continuum between objectivity and subjectivity.
You will be asked to justify your answer with substantial reasons based on
specific knowledge.

Suggested time: 30 minutes

You will have 1% hours for the test. All papers will be collected then. Budget
your time wisely!

ERIC R ©




IDS 2103
UNIT I: PART II - TEST OVERVIEW

Select one author from either column A or column B. When you begin your
test you will be assigned one author from the opposite column.

A B
Adam Smith Fyodor Dostosvsky
Karl Marx S¢ren Kierkegaard
Thomas Malthus Friedrich Nietzsche
Charles Darwin William James

In class you will write an essay in which you compare and contrast the
viewpoint of the author you have chosen to that of the author you have
been assigned. Your discussion of each author should include a clear
explication of his viewpoint, its objectivity or subjectivity and how
this viewpoint is derived from the reading assignment.

Before the test you should:
1. Review TBR, pp. 125-172, and decide which pattern of
comparison you will use;

2. Make an outline for the author you chose;

3. Make an outline for each of the other authors you might be
assigned; and

4, Plan points of comparison/contrast for each possible com-
bination.

You may use your outlines and your worksheets during the test. Outlines
may only have words/phrases on them. Worksheets should have only the in-
formation required on them. These will be turned in with your test.

You will have 1 hour, 45 minutes for the test. All papers will be
collected at the end of the test.
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THE NINETEENTH CENTURY:
NEWTON'S INFLUENCE

RATIONALE FOR TOPIC:

The rise of objectivity and the philosophy of determinism are
both the result of the influence of Sir Isaac Newton's work in
science. Therefore, we begin this unit and this semester with

a review of Newton's ideas and their impact. This is also a
review of the material covered at the end.of the last semester,
thereby providing a nice continuity between the first and second
year.

DESCRIPTION OF LEARNING ACTIVITY:

Students meet in the large group for a lecture/discussion of the
reading assignment, This activity helps students master com-
petencies # 1, 2, 3, 6, 15, 17 and 18.

Time: 1% hours.

READING ASSIGNMENT;

"World As Clockwork Mechanism" from Physics and Its Fifth Dimension:
Society by Dietrich Schroeer, Reading, Mass.: Addison-Wesley Pub-
lishing Co., 1972. pp. 90-98.

This article explains the impact of Newton's discoveries and how
the philosophy of determinism was derived from them.

MAIN TDEAS STRESSED:

1. Newton's physics ushered in the idea of a universe built on
a clockwork model, a machine designed and built by Ged.

2. Newton's laws promoted the idea that by observing the current
state of an object and the forces at work on it, one could
predict prior and future states. This mechanistic picture of
the universe was widely accepted and 'soon became an article
of faith in all the physical sciences." (Schroeer)

3. This mechanistic view affected other areas as well, areas
like religion and philosophy. It changed people's thinking
from the pessimistic view that man was a sinner by birth "to
the optimistic view that all men are born with their minds a
clean slate on which either good or evil can be written by
society." (Schroeer) This view also removed God from the
daily running of the universe and limited the miraculous.

4. In addition, this mechanistic view of the universe removed
(or seriously challenged) the idea that man had a free will.
This led to the spread of determinism and eventually, pure
materialism.
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Determinism is the philosophical doctrine that every event,
act and decision is the inevitable consequence of antecedents
such as physical, psychological or environmental conditions
that are independent of the human will.

Determinism has been an important part of our Western culture
for the past 200 years.

The success of newtonian science and its ultimate effect, the
Industrial Revolution, solidified the deterministic view and
validated it (for most people). The successes of the hard
sciences, physics and chemistry, led to the creation of life
sciences, biology and medicine, and finally to the "social"
sciences, economics, psychology and sociology--among others.
Each of these has laid its foundation on a deterministic
model.

Newton solved the puzzle of nature so well
that the world never was the same after him.
His mechanics led to the clockwork model of
the universe; the concepts coming out of
this model include: a natural religion, a
natural government, and a natural economy.
Even the American Revolution was based on
these natural concepts, on the inalienable
rights of man; the United States is a re-
sult of this Newtonianism, of this rational-
ism. In fact, for a whole century all of
intellectual society was dominated by ideas
derived from the Newtonian mechanics. For

a whole century the scientific culture
reigned supreme.

There were attempts to place other disci-

plines, like philosophy and politics, on

a similar basis of quantitative law, to put

them into a scientific form aiming toward
universal agreement. These attempts at a
scientific consensus outside science were
magnificent, but inevitable failures. And

their excesses provoked the revolution of

the resurgent humanistic culture in Roman-
ticism. (Schroeer) : .

REACTION/SUGGESTIONS:

This topic went well. No changes are planned.

w0y 1.'7




THE NINETEENTH CENTURY:
DETERMINISM

RATIONALE FOR TOPIC:

Baron d'Holbach's essay on determinism demonstrates the logical effect
of the Newtonian cosmology. Studying this essay gives students an in-
sight into the pervasiveness of the Newtonian cosmology as well as the
background necessary to understand the Romantic reaction to determinism.
In addition, this essay lays out a philosophy which will reappear later
in Behavioral Psychology (Unit II).

Beginning with this topic we will be examining a continuum from objec-
tivity, represented by d'Holbach to subjectivity, represented by
Wordsworth.

DESCRIPTION OF LEARNING ACTIVITY:

Students meet in small groups to discuss the reading assignment and
worksheet. This activity helps students master competencies # 1, 2,
3, 4, 5, 6, 9, 13, 15, 17 and 18.

Time: 1% hours.

READING ASSIGNMENT:

MAIN

"Baron d'Holbach" by Aram Vartanian from The Encyclopedia of Philosophy,
edited by Paul Edwards, New York: The MacMillan Company and The Free
Press, 1967, pp. 49, 50.

This article is a good overview of d'Holbach's life and ideas.

"Determinism" by Baron d'Holbach from Philosophy For A New Generation
by A.K. Bierman and James A. Gould, New York: The MacMillan Company,
1970, pp. 508-516.

In this essay, d'Holbach sets forth the assumptions, evidence and con-
clusions of his materialistic, deterministic philosophy.

IDEAS STRESSED:

From "Baron d'Holbach':

The main points in his philosophy are:

1. All nature is subject to natural laws.

2. The physical is the only reality.

3. The only knowledge possible is empirical
and rational.

4. The universe is orderly, an inevitable
pattern of cause and effect.

5. Free will is a meaningless term. Man,
like every other part of nature, is
determined.
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From "Determinism'":

Man is a being purely physical; in whatever manner
he is considered, he is connected to universal

nature and submitted to the necessary and immutable
laws that she imposes on all the beings she contains,
according to their peculiar essences or to the re-
spective properties with which, without consulting
them, she endows each particular species. Man's

life is a line that nature commands him to describe
upua the surface of the earth, without his ever
being able to swerve from it, even for an instant.

The will...is a modification of the brain, by which
it is disposed to action, or prepared to give play
to the organs. This will is necessarily determined
by the qualities, good or bad, agreeable or painful,
of the object or the motive that acts upon (man's)
senses, or of which the idea remains with him, and
is resuscitated by his memory. In consequence, he
acts necessarily, his action is the result of the
impulse he receives...

Choice by no means proves the free agency of man:
he only deliberates when he does not yet know which
to choose of the many objects that move him, he is
then in an embarrassment, which does not terminate
until his will is decided by the greater advantage
he believes he shall find in the object he chooses,
or the action he undertakes.... It is always ac-
cording to his sensations, to his own peculiar
experience, or to his suppositions, that he judges
of things, either well or ill; but whatever may be
his judgment, it depends necessarily on his mode

of feeling, whether habitual or accidental, and

the qualities he finds in the causes that move him,
which exist in despite of himself...

To be undeceived on the system of his free agency,

man has simply to recur to the motive by which his

will is determined; he will always find this motive
is out of his own controul.

Man may, therefore, cease to be restrained, without,
for that reason, becoming a\ free agent: in whatever
manner he acts, he will act necessarily, according
to motives by which he shall be determined. He man
be compared to a heavy body that finds itself ar-
rested in its descent by any obstacle what ever:
take away this obstacle, it will gravitate or con-
tinue to fall; but who shall say this dense body is

L 411
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free to fall or not? Is not its descent the
necessary effect of its own specific gravity?
The virtuous Socrates submitted to the laws
of his country, although they were unjust;
and though the doors of his jail were left
open to him, he would not save himself; but
in this he did not act as a free agent: the
invisible chains of opinion, the secret love
of decorum, the inward respect for the laws,
even when they were iniquitous, the fear of
tarnishing his glory, kept him in his prison;
they were motives sufficiently powerful with
this enthusiast for virtue, to induce him to
wait death with tranquility; it was not in
his power to save himself, because he could
find no potential motive to bring him to de-
part, even for an instant, from those princi-
ples to which his mind was accustomed.

Man, it is said, frequently acts against his
inclination, from whence it is falsely con-
cluded he is a free agent; but when he appears
to act contrary to his inclination, he is al-
ways determined to it by some motive suffi-
ciently efficacious to vanquish this inclina-
tion. A sick man, with a view to his cure,
arrives at conquering his repugnance to the
most disgusting remedies: the fear of pain,
or the dread of death, then become necessary
motives; consequently this sick man cannot be
said to act freely.

If, for a short time, each man was willing to
examine his own peculiar actions, search out
their true motives to discover their concat-
enation, he would remain convinced that the
sentiment he has of his natural free agency,
is a chimera that must speedily be destroyed
by experience...

From all that has been advanced in this chapter,
it results, that in no one moment: of his exis-
tence is man a free agent. He is not the ar-
chitect of his own conformation, which he holds
from nature; he has no controul over his own
ideas, or over the modification of his brain;
these are due to causes, that, in despite of
him, and without his own knowledge, unceasingly
act upon him; he is not the master of not loving
or coveting that which he finds amiable or de-
sirable; he is not capable of refusing to delib-
erate, when he is uncertain of the effects cer-
tain objects will produce upon him; he cannot
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avoid choosing that which he believes will be most
advantageous to him; in the moment when his will

is determined by his choice he is not competent to
act otherwise than he does. In what instance, then,
is he the master of his own actions? In what moment
is he a free agent?

If he understood the play of his organs, if he was
able to recall to himself all the impulsions they
have received, all the modifications they have un-
dergone, all the effects they have produced, he
would perceive that all his actions are submitted
to that fatality, which regulates his own partic-
ular system, as it does the entire system of the
universe: no one effect in him, any more than in
nature, produces itself by chance....

In the moral as well as in the physical world,
every thing that happens is a necessary conse-
quence of causes, either visible or concealed,
which are of necessity obliged to act after their
peculiar essences. In man, free agency is nothing
more than necessity contained within himself.

REACTION/SUGGESTIONS:

(new topic)

E l{llC 413 ‘2 1




THE NINETEENTH CENTURY:
WILLIAM WORDSWORTH

RATIONALE FOR TOPIC:

The poetry and philosophy of William Wordsworth is presented to show
the subjective end of the objective--subjective continmum. Wordsworth
is examined as an example of the Romantic reaction to determinism.
This topic also gives students the chance to work with interpreting a
poem, "Tintern Abbey," which has a complicated set of symbols. This
will help prepare them for T.S. Eliot's "Burnt Norton" in Unit IV.

DESCRIPTION OF LEARNING ACTIVITY:

Students meet first in the large group for a lecture/discussion on
Wordsworth's philosophy, "The Preface to the Lyrical Ballads," and

_ symbolism in poetry. Then they meet in small discussion groups to

discuss and explicate "Tintern Abbey." These activities help stu-
dents master competencies # 1, 2, 3, 5, 6, 7, 8, 9, 13, 15, 17 and 18.
Time: 3 hours.

READING ASSIGNMENT:

MAIN

"William Wordsworth" by Margaret Drabble from Wordsworth, (New
York: ARCO Publishing Company, Inc., 1969), pp. 11-19.

This is a short introduction to Wordsworth's life and thought.

"Preface to the Lyrical Ballads" by William Wordsworth with an intro-
ductory note from The Norton Anthology of English Literature, Revised,

Vol. 2 from M. H. Abrams, General Editor, New York: W. W. Norton & Co.,

Inc., 1968, p. 100.

This excerpt from the "Preface" stresses the nature of lyric poetry
and the role of the poet in creating it.

"Tintern Abbey" from Mirrors of Mind, An Interdisciplinary Overview by
J.L. Schlegel, et. al.

In this poem, Wordsworth reveals his theory of poetic creation and the
significance poetry has in the life of man.

IDEAS STRESSED:

From the lecture/discussion:

1. The origin of the "Preface" and the collaboration between Wordsworth

and Coleridge was discussed. -
2. The impact of the Industrial Revolution was discussed.
3. Wordsworth's concepts of "joy" and "emotions recollected in

tranquility" (ERIT) as well as the relationship, ERIT to joy,
were defined and discussed.
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4. The idea of "universals," '"universal experiences" and subjectivity
were examined in light of the "Preface."

5. A discussion of the role of symbolism in poetry (leading from the
particular to the universal), the nature of the symbol, and poetic
explication were outlined for students to use in explicating "Tintern
Abbey." Some specific symbols used by Wordsworth were also discussed.

6. Students discussed their interpretations of "Tintern Abbey" and the
pattern of symbols led them to their interpretations.

B. From the ”Preface":

The subject of the poems

.. .Humble and rustic life was generally chosen,
because in that condition the essential passions
of the heart find a better soil in which they
can attain their maturity, are less under re-
straint, and speak a plainer and more emphatic
language, because in that condition of life our
elementary feelings co-exist in a state of
greater simplicity, and consequently may be more
accurately contemplated and more forcibly com-
municated, because the manners of rural life
germinate from those elementary feelings, and,
from the necessary character of rural occupa-
tions, are more easily comprehended, and are
more durable, and, lastly, because in that
condition the passions of men are incorpor-

ated with the beautiful and permanent forms

of nature.

The language used

Accordingly such a language, arising out of re-
peated experience and regular feelings, is a
more permanent and a far more philosphical lan-
guage than that which is frequently substituted
for it by poets, who think they are conferring
honour upon themselves and their art, in pro-
portion as they separate themselves from the
sympathies of men, and indulge in arbitrary and
capricious habits of expression, in order to
furnish food for fickle tastes, and fickle ap-
petites, of their own creation.

Wordsworth's theory of creativity

...For all good poetry is the spontaneous over-
flow of powerful feelings; and though this be
true, poems to which any value can be attached
were never produced on any variety of subjects
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but by a man who, being possessed of more
than usual organic sensibility, had also
thought long and deeply. For our continued
influxes of feeling are modified and di-
rected by our thoughts, which are indeed
the representative of all our past feelings;
and, as by contemplating the relation of
these general representatives to each other,
we discover what is really important to men,
so, by the repetition and continuance of
this act, our feelings will be connected
with important subjects, till at length, if
we be originally possessed of much sensi-
bility, such habits of mind will be pro-
duced that, by obeying blindly and mechan-
ically the impulses of those habits, we
shall describe objects, and utter senti-
ments, of such a nature, and ip such con-
nection with each other, that the under-
standing of the reader must necessarily be
in some degree enlightened, and his affec-
tions strengthened and purified.

The poet

...He is a man speaking to men; a man, it
is true, endowed with more lively sensi-
bility, more enthusiasm and tenderness,
has a greater knowledge of human nature,
and a more comprehensive soul, than are
supposed to be common among mankind; a
man pleased with his own passions and
volitions, and who rejoices more than
other men in the spirit of life that is
in him; delighting to contemplate simi-
lar volitions and passions as manifested
in the goings on of the universe, and
habitually impelled to create them where
he does not find them.

The nature of poetry

I have said that poetry is the spontaneous
overflow of powerful feelings: it takes
its origin from emotion recollected in
tranquility: the emotion is contemplated
till, by a species of reaction, the tran-
quility gradually disappears, and an emo-
tion, kindred to that which was before the
subject of contemplation, is gradually
produced, and does itself actually exist
in the mind. In this mood successful com-
position generally begins, and in a mood
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similar to this it is carried on; but the
emotion, of whatever degree, from various
causes is qualified by various pleasures,
so that in describing any passions what-
soever, which are voluntarily described,
the mind will, upon the whole be in a
state of enjoyment.

B. From "Tintern Abbey":

These beauteous forms,
Through a long absence, have not been to me
As is a landscape to a blind man's eye:
But oft, in lonely rooms, and 'mid the din
Of towns and cities, I have owed to them,
In hours of weariness, sensations sweet,
Felt in the blood, and felt along the heart;
And passing even into my purer mind,
With tranquil restoration: - feelings too
Of unremembered pleasure: such, perhaps,
As have no 'slight or trivial influence
On that best portion of a good man's life,
His little, nameless, unremembered, acts
Of kindness and of love. Nor less, I trust,
To them I may have owed another gift,
Of aspect more sublime; that blessed mood,
In which the burthen of the mystery,
In which the heavy and the weary weight
Of all this unintelligible world,
Is lightened: - that serene and blessed mood,
In which the affections gently lead us on,
Until, the breath of this corporeal frame
And even the motion of our human blood
Almost suspended, we are laid asleep
In body, and become a living soul:
While with an eye made quiet by the power
Of harmony, and the deep power of joy,
We see into the life of things

ol ol ot o
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...For I have learned
To look on nature, not as in the hour
Of thoughtless youth; but hearing oftentimes
The still, sad music of humanity,
Nor harsh nor grating, though of ample power
To chasten and subdue. And I have felt
A presence that disturbs me with the joy
Of elevated thoughts; a sense sublime
Of something far more deeply interfused,
Whose dwelling is the light of setting suns,
And the round ocean and the living air,
And the blue sky, and in the mind of man;
A motion and a spirit, that impels
All thinking things, all objects of all thought,
And rolls through all things.
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Knowing that Nature never did betray

The heart that loved her; "tis her privilege,
Through all the years of this our life, to lead
From joy to joy: for she can so inform

The mind that is within us, so impress

With quietness and beauty, and so feed

With lofty thoughts, that neither evil tongues,
Rash judgments, nor the sneers of selfish men,
Nor greetings where no kindness is, nor all

The dreary intercourse of daily life,

Shall e'er prevail against us, or disturb

Our cheerful faith, that all which we behold

Is full of blessings.

REACTION/SUGGESTIONS:

(New topic)
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THE NINETEENTH CENTURY:
IMMANUEL KANT

RATIONALE FOR TOPIC:

Immanuel Kant iried tec reconcile the split between the empirical,
materialistic school of philosophy and the ratiomalistic school by
developing an epistemology which would include both the objective and the
subjective sources of knowledge. His theory of knowledge is an important
milestone in Western philosophy as well as an important part of
understanding the objective--subjective continuum. Laying this foundation
as well as examining Kant's critique of scientific knowledge gives students
a firm foundation for the rest of this unit, this semester and the next
one.

DESCRIPTION OF LEARNING ACTIVITY:

Students meet in the large group for a 1lecture/discussion about the
philosophy of Immanuel Kant. This activity helps students master
competencies #1, 2, 4, 5, 6, 13, 15 & 18.

Time: 1% hours.

READING ASSIGNMENT:

"Immanuel Kant'" from Philosophies Men Live By by Robert F. Davidson, New
York: Holt, Rinehart and Winston, 1952, pp. 374-407.

This excerpt gives biographical information on Kant and explains his
epistemology as well as his view of scientific knowledge.

MAIN IDEAS STRESSED:

A.

From the reading assignment:

1. ...Kant stands with Spinoza at the beginning
: of our age in recognizing clearly what modern

science involves, long before it had been
spelled out by the psychologists and sociolo-
gists as well as the physicists in words that
all could understand. And he faces more
squarely than does Spinoza the central prob-
lem of modern philosophy: how to reconcile
the thoroughgoing mechanical view of the
universe which modern science has adopted
with the belief in human freedom and responsi-
bility which is essential to any genuine moral
conviction and purpose in life.

2. Kant tried to reconcile his belief in morality and duty with his
scientific philosophy which stressed the deterministic nature of all
things. This took him back to the empiricism of Hume and Locke.
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3. About empirical knowledge:

...(to the empiricist) all knowledge is de-
rived from experience, and that the human
mind is but an instrument of recording and
combining the data of sense experience.

ote ot :’1\. 7'\.

For the consistent empiricist the self is but
a bundle of perceptions; the mind a stage or
theater where perceptions make their appear-
ance, pass by, and glide away in rapid suc-
cession. Our knowledge is of these percep-
tions which can be called the self, or any
object which we can accept as God.

4, Yet to Kant, mathematics was a kind of knowledge denied by empiricism.

...in mathematical knowledge both necessity
and universality are unmistakably present.
Two plus two will always and necessarily be
four. The mind cannot entertain any other
possibility, no matter what the situation.
Upon closer examination we discover, then,
that in mathematics the universality and
necessity come from the mind itself and not
from experience. It is because the mind
works as it does that we can always be sure
that 2+2=4. Experience merely provides the
occasion for the use of certain fundamental
principles by which the mind works; it does
not supply these principles.

5. Therefore, Kant concludes that human knowledge is of both types.

Here we have the insight, Kant maintains,
which will enable us to understand how
scientific knowledge is possible and what
it is like. The mind is not a blank tab-
let, as Locke had suggested, upon which
experience writes and so gives us our
knowledge of external objects. The human
mind is, rather, an active agent at work
collecting and organizing the data of ex-
perience according to certain principles
inherent in its own nature. The mere ap-
prehension of facts never gives us scien-
tific knowledge. Facts have to be put
together, organized, and made intelligible
before we get any knowledge; and this is
the work of the mind itself. At the heart
of Kant's philosophy is a new interpreta-
tion of the mind's creative activity.
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6. Knowledge from the senses (experience) or a posteriori knowledge is
understood within a framework of relationships provided by a priori
categories, like space and time, which are fundamental to perception.

...Hence Kant terms space and time a priori
forms of perception. They are principles
of ordering and arranging sense data which
are supplied by the mind, not found in the
outside world. They are, in a way, much
like colored glasses which all human beings
wear. The world must always look blue to
anyone who wears blue glasses. So our world
must always be a world of objects in space
and time because these are principles or
forms of ordering sense perception inherent
in the human mind itself.

(Einstein will demonstrate this with the General Theory of
Relativity.)

7. Scientific knowledge has limits.

Scientific knowledge is based, then, not
upon what we find in the world outside us
but rather upon certain principles of rea-
soning in the mind itself, our philosopher
concludes, and he names a dozen of these,
among which cause and substance are the
most important. '
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Science as thus interpreted does not, and
cannot, give us knowledge of the world as
it really is. Scientific knowledge is
knowledge of a world that we have built in
accord with the pattern supplied by the
human mind. The major error of most people,
then, lies in treating science as if it
portrayed the real world rather than the
phenomenal world. The advocates of mate=-
rialism, as well as those of scientific
determinism, are guilty of this fallacy.

A more sophisticated philosophy of science,
Kant argues, must recognize the inevitable
limits beyond which science cannot go. By
its very nature science is limited to the
rational interpretation of sense data, to
the physical universe, the world of nature.
The realm with which religion is concerned,
however, the realm of God and the soul, of
freedom and immortality, lies beyond the
phenomenal world of science and can never
be brought with the domain of scientific
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knowledge. When science attempts to go
beyond the limits of the physical world,
and to supply us with knowledge of God
or spiritual reality, it immediately
falls into unresolvable dilemmas, Kant
points out. We cannot prove that God
was the cause of the world, nor can we
prove that he was not. We cannot prove
the existence of the soul, nor its im-
mortality; but we cannot disprove either
of these beliefs. Arguments on both
sides are equally convincing, since it
is impossible to apply the categories of
science beyond the limits of experience.
Moral conviction and religious faith, on
the one hand, and the world of science,
on the other, simply do not coiacide.
Only when we recognize this fact, Kant
felt, can the conflict of scientific
determinism and religious faith be re-
solved. "I have therefore found it
necessary to deny knowledge of God,
freedom and immortality, in order to
find a place for faith," he writes in
the preface to his first Critique.

REACTION/SUGGESTIONS:

(New topic)
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THE NINETEENTH CENTURY:
EDOUARD MANET

RATIONALE FOR TOPIC:

Like Cassatt, Manet reasserts the role of subjectivity in art and moves
away from academicism. Before arriving at his mature style, he painted in
the impressionistic style so his work makes a smooth transition from
impressionism to other, later styles which show his influence. His use of
simplified compositions, dramatic colors, and subjects which comment on
contemporary social problems makes a nice contrast to Cassatt's work and
helps students see the variety of viewpoints which painting can express.

DESCRIPTION OF LEARNING ACTIVITY:

The class meets in the large group for a slide lecture on Edouard Manet.
This activity helps students develop competencies #3, 5, 7, 8, 9, 17 & 18.
Time: 1 hour

READING ASSIGNMENT:

"The Painting of Edouard Manet'" from The New International Illustrated
Encyclopedia of Art edited by Sir John Rothenstein, New York: The Greystone
Press, 1969, Vol. XIII, pp. 2681-2687.

This short biography of Manet emphasizes the stages in his artistic
development and discusses his major works.

SLIDES SHOWN:

Detail from "Antiochus and Stratonica™ by Ingres
"The Cup of Tea" by Cassatt

"Women Admiring A Child" by Cassatt
"Mother and Child" by Cassatt
"Argenteuil" by Manet

""Sailing'" by Manet

"The Boating Party' by Cassatt

"Self Portrait" by Manet

"Le Dejeuner Sur L'Herbe'" by Monet

10. "Le Dejeuner Sur L'Herbe'" by Manet

11. "Concert Champetre" by Giorgione

12. '"Venus of Urbino'" by Titian

13. "Urbino Venus'" by Manet

14. "Olympia" by Manet

15. Detail of "Olympia" by Manet

16. '"The Fifer" by Manet

17. "The Street Singer" by Manet

18. "The Waitress'" by Manet

19. "The Bar at the Folies Bergere'" by Manet

OO~ WM

MAIN IDEAS STRESSED:

1. A brief review of academicism helps students remember that each of the
artists we are studing rejected academicism. Students then review
"The Cup of Tea" and "Women Admiring A Child" to refresh their
understanding of impressionism.
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2. "Mother and Child" reminds them that a great artist transcends
stylistic labels. This painting also shows Manet's influence on Mary
Cassatt in its simplified subject and dramatic use of color.

3. "Argenteuil" and '"Sailing" show Manet's impressionist period and were
the starting point for an examination of his artistic evolution.

4. "The Boating Party'" by Cassatt is another good example of how her work
was influenced by Manet (composition, style). This helps students see
how artists exchange ideas and establishes continuity of developments
in art.

5. The "Self-Portrait" of Manet is viewed while some of the important
details of his life are discussed.

6. Students compare the two paintings, "Le Dejeuner Sur L'Herbe'" by Monet
and Manet. Public reaction to Manet's work is discussed.

7. "The Concert Champetre" and "Venus of Urbino'" demonstrates how Manet
used the great masterpieces of the past as inspiration for his work.
Students see that Manet's work is shocking not because of the subject
but because of the style and purpose. ("The Urbino Venus'" and
”Olympia.")

8. "The Fifer," "The Street Singer," and "The Waitress" show Manet's
rejection of academicism and his mature style.

9. '"The Bar at the Folies Bergere'" is discussed. Students are asked to
derive a statement about Manet's subject, style and purpose. Students
agree that this is his masterpiece.

10. Review of the objective/subjective elements in Manet's work.

REACTIONS/SUGGESTIONS:

This material was well received. No changes are proposed.
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THE NINETEENTH CENTURY:
MARY CASSATT

RATIONALE FOR TOPIC:

The work of Mary Cassatt, Edouard Manet and Claude Debussy demonstrates
the attempt to re-emphasize subjectivity made by creative people during
the nineteenth century. Indeed Impressionism is a good attempt to
combine objectivity and subjectivity since it attempts to combine
scientific optical theory with personal, individual perception. Mary
Cassatt is a good representative of impressionism. One of the few
women artists lauded by her peers in her lifetime, she was also one

of the few Americans whose work was recognized in Europe.

DESCRIPTION OF LEARNING ACTIVITY:

The class meets in the large group for a slide lecture on Mary Cassatt.
This activity helps students develop competencies #3, 5, 7, 8, 9,

17 & 18.

Time: 1 hour

READING ASSIGNMENT:

"Mary Cassatt'" by David Lowe from American Heritage, Vol. 25, December 1973.
pp. 10-21. This is an interesting biography of Miss Cassatt which discusses
her achievements and relates them to events in her personal life.

SLIDES SHOWN:

Detail of "Antiochus and Stratonica' by Ingres
"Endymion" by Girodet

"Self Portrait'" by Mary Cassatt

"The Cup of Tea" by Cassatt

"Woman and Child Driving" by Cassatt

"In The Box" (La Loge) by Cassatt
"Dancers In Rehearsal" by Degas

"Mary Cassatt at the Louvre" by Degas
Portrait by Cassatt

10. Portrait by Cassatt

11. '"Alexander and Robbie Cassatt" by Cassatt
12. "Women Admiring A Child" by Cassatt

13. "Woman Arranging Her Hair" by Cassatt

14. "The Bath" by Cassatt

15. "Maternity" by Cassatt

16. "Mother and Child" by Cassatt

17. "The Boating Party" by Cassatt
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MAIN IDEAS STRESSED:

1. Art is a visual medium that does not have to be explained in order to be
understood. It is comprehended by the eye and not the ear.

2. Art history groups painters according to styles and according
to subject,
purpose, and style. However, individual artists very seldom fit a
stylistic label exactly.
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10.

11.

Determinism filtered over into the art world as academicism, the
attempt to define the rules of good art: to select appropriate

subjects, to instruct in morality and to paint in a naturalistic,
almost photographic style. Two examples of this are shown and

discussed, a detail of "Antiochus and Stratonica" by Ingres and
"Endymion" by Girodet (any examples of academic art can be used.)

A self-portrait of Mary Cassatt introduces students to the painter.
(Seeing a portrait or photograph makes the person more real.) Details
of her life are reviewed as students look at her likeness.

The change from academicism to impressionism is exemplified by
comparing "The Cup of Tea" and "Woman and Child Driving'" to the
examples of academic art. Students are asked to comment on subject,
purpose and style. Elements of impressionism discussed are:
a. Subject:
impressionists rejected historical genre painting
selected scenes from contemporary life, preferably
outdoor scenes and human figures painted in natural
light
b. Style:
attempted to create an organic light - pulsing, changing
palette of primary and secondary colors plus black and
white
short, unblended strokes to give the effect of reflected
sunlight
"catch" subjects in the middle of an activity
c. Purpose:
to represent sunlight
to draw attention to style and the act of painting itself
to interpret nature, to give impressions of it, to show
the artist's state of mind

The relationship between Cassatt and Degas is discussed as students
view "Dancers In Rehearsal" and "Mary Cassatt at the Louvre."

A series of Cassatt's portraits are shown and discussed.

Degas influence on Cassatt is demonstrated again in her choice of
pastels as a medium. ("Woman Admiring A Child.")

Cassatt's mature work is discussed through "Maternity," "Mother and
Child," and "The Boating Party.'" It is pointed out that Cassatt
transcends a stylistic label, as do all great artists.

Cassatt's role in promoting the impressionists in America and in
encouraging American patrons to collect important works and thereby
leave a legacy for American students to study is explained.

Review of the objective/subjective elements in Cassatt's work.

REACTION/SUGGESTIONS:

The time period was too short. Fifteen minutes more was needed to discuss
Cassatt's mastery of Japanese style ("Woman Arranging Her Hair" and "The
Bath').
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THE NINETEENTH CENTURY:
CLAUDE DEBUSSY

RATIONALE FOR TOPIC:

-

Impressionist music parallels impressionist painting by rejecting

the academic style, the more objective forms, of music and emphasizing the
subjective nature of sound. Claude Debussy is a

good example of impressionism in music. His music creates aural

effects comparable to Mary Cassatt's visual effects. The use of

music in this unit also balances the students' understanding of the period.

DESCRIPTION OF LEARNING ACTIVITY:

The class meets in the large group for a lecture on and listening to the
music of Debussy. This activity helps students develop competencies

#3, 7, 9, 17 & 18.

Time: 40 minutes

READING ASSIGNMENT:

""Claude Debussy'" from Music in History by Howard D. McKinney
and W. R. Anderson, New York: American Book Company, 1957, pp. 641-643.

WORKS PLAYED:
Prelude to "The Afternoon of a Faun'" by Claude Debussy.

MAIN IDEAS STRESSED:

1. While impressionism is a style, it is also a way of looking at life.
It suggests:

- that there is not the permanent order in which cause
and effect move along in a perfect, linear fashion.

- that in life (and reality) there are many things
that are transitory. :

- that transitory elements in life affect our emotions
and intuitions and, in so doing, give us glimpses of
greater realities.

2. Impressionist music, like art or literature, gives us insights into
life.

3. Impressionist music organizes sound to evoke moods, create impressions,
evoke emotions--rather than lay down recognizable patterns of
sound.

4, The listener must 'create'" the meaning of the music. The music

is designed to act on the listener so that meaning comes more
from the unconscious side of the self, the realm of dreams, rather
than rationality.
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5. Debussy said, "Is it not our duty to find the symphonic formula which
fits our time, one which progress, daring, and modern victory demand?"

6. Review of the objective/subjective elements in Debussy's work.

REACTIONS/SUGGESTIONS:

Students enjoy the music and the change of pace provided by this topic. No
changes are suggested.
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THE NINETEENTH CENTURY:
ADAM SMITH

RATIONALE FOR TOPIC:

Adam Smith is the first person to explain the causes and effect: of a
capitalistic economy. His ideas are shaped by the Newtonian deterr.-.ism of
his age which seeks to find laws in all of nature. His ideas then shape the
thinking of those who follow him, making him the father of economics.

DESCRIPTION OF LEARNING ACTIVITY:

Students meet first in small groups to discuss the key terme and main ideas
in the reading assignment. Students are encouraged to identify and discuss
modern examples which fit Smith's theory. Then students meet in the large
group for a lecture/discussion of classical economics. These activities
help students develop competencies #1, 2, 4,5,6,7,13, 15 & 18.

Time: 3 hours

READING ASSIGNMENT:

MAIN

"The Wealth of Nations" by Adam Smith from An Inquiry into the Nature and
Causes of the Wealth of Nations, ed. Edwin Cannan, "Chapter Vil: Of the
Natural and Market Price of Commodities", (New York: Modern Library,
1937), pp. 421-423.

In this reading, Adam Smith explains how the natural price and market price
of commodities obey natural laws in a free market place.

"Adam Smith" from The 100, A Ranking of the Most Influential Persons In
History by Michael H. Hart. New York: A & W Visual Library, 1978, pp. 218-
221.

This is a short biography of Smith which also stresses his significance in
world history.

IDEAS STRESSED:

From reading assignment:
1. In a capitalistic system, supply and demand affect market price.

When the quantity of any commodity which is brought
to market falls short of the effectual demand, .
A competition will immediately begin among them, and
the market price will rise more or less above the
natural price, according as either the greatness of
the deficiency, or the wealth and wanton luxury of
the competitors, happen to animate more or less the
eagerness of the competition.
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When the quantity brought to market exceeds the
effectual demand, it cannot be all sold to those who
are willing to pay the whole value of the rent, wages
and profit, which must be paid in order to bring it
thither. Some part must be sold to those who are
willing to pay less, and the low price which they
give for it must reduce the price of the whole.

2. In a capitalistic system, market price gravitates toward the natural
price.

The natural price, therefore, is, as it were, the
central price, to which the prices of all commodi-
ties are continually gravitating. Different
accidents may sometimes keep them suspended a good
deal above it, and sometimes force them down even
somewhat below it. But whatever may be the obsta-
cles which hinder them from settling in this center
of repose and continuance, they are constantly tend-
ing towards it.

3. In this system, profit is natural.

The commodity is then sold precisely for what it is
worth, or for what it really costs the person who
brings it to market; for though in common language
what is called the prime cost of any commodity does
not comprehend the profit of the person who is to
sell it again, yet if he sells it at a price which
does not allow him the ordinary rate of profit in
his neighborhood, he is evidently a loser by the
trade; since by employing his stock in some other
way he might have made that profit. His profit,
besides, is his revenue, the proper fund of his
subsistence. As, while he is preparing and bring-
ing the goods to market, he advances to his work-
men their wages, or their subsistence, so he
advances to himself, in the same manner, his own
subsistence, which is generally suitable to the
profit which he may reasonably expect from the

sale of his goods.

4.  Fluctuations in market price affect two components of price: wages
and profit.

The occasional and temporary fluctuations in the
market price of any commodity fall chiefly upon
those parts of its price which resolve themselves
into wages and profit. That part which resolves
itself into rent is less affected by thenm.
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The market price can remain higher than the natural price for a longer
period than it can remain lower.

The market price of any particular commodity,
though it may continue long above, can seldom
continue long below, its natural price. What-
ever part of it was paid below the natural rate,
the persons whose interest it affected would
immediately feel the loss, and would immedi-
ately withdraw either so much land, or so much
labor, or so much stock, from being employed
about it, that the quantity brought to market
would soon be no more than sufficient to supply
the effectual demand. Its market price, there-
fore, would soon rise to the natural price.
This at least would be the case where there was
perfect liberty.

Although "perfect liberty" is the best condition for this system,
several factors can influence (enhance) market price.

1)  government

But though the market price of every particular
commodity is in this manner continually gravi-
tating, if one ‘may say so, towards the natural
price, yet sometimes particular accidents, some-
times natural causes, and sometimes particular
regulations of police, may, in many commodities,
keep up the market price, for a long time to-
gether, a good deal above the natural price.

2) change in demand

When by an increase in the effectual demand,
the market price of some particular com-
modity happens to rise a good deal above the
natural price, those who employ their stocks
in supplying that market are generally care-
ful to conceal this change. If it was com-
monly known, their great profit would tempt so
many new rivals to employ their stocks in
the same way, that, the effectual demand
being fully supplied, the market price would
soon be reduced to the natural price.

3) trade secrets
Secrets in manufactures are capable of being
longer kept than secrets in trade. A dyer

who has found the means of producing a par-
ticular color with materials which cost only
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half the price of those commonly made use of,
may, with good management, enjoy the advan-
tage of his discovery as long as he lives,
and even leave it as a legacy to his pos-
terity. His extraordinary gains arise from
the high price which is paid for his private
labor. They properly consist in the high
wages of that labor. :

monopoly

A monopoly granted either to an individual

or to a trading company has the same.effect
as a secret in trade or manufactures. The
monopolists, by keeping the market constantly
under-stocked, by never fully supplying the
effectual demand, sell their commodities
much above the natural price, and raise their
emoluments, whether they consist in wages or
profit, greatly above their natural rate.

The price of monopoly is upon every occasion
the highest which can be got. The natural
price, or the price of free competition, on
the contrary, is the lowest which can be
taken, not upon every occasion indeed, but
for any considerable time together. The one
is upon every occasion the highest which can
be squeezed out of the buyers, or which, it
is supposed, *hey will consent to give: the
other is the lowest which the sellers can
commonly afford to take, and at the same time
continue their business.

The exclusive privileges of corporations,
statutes of apprenticeship, and all those
laws which restrain, jin particular employ~
ments, the competition to a smaller number
than might otherwise go into them, have the
same tendency, though in a less degree.
They are a sort of enlarged monopolies, and
may frequently, for ages together, and in
whole classes of employments, keep up the
market price of particular commodities above
the natural price, and maintain both the
wages of the labor and the profits of the
stock employed about them somewhat above
their natural rate.
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B. Conclusions drawn from reading and discussion:

1. Smith sees capitalism as a mechanistic system in which there is a
natural regulation of the market place.

2. This natural regulation constitutes the natural wisdom of the market
place.
3. Smith sees natural fluctuations within this system but does not

address whether this is a finite or infinite system.
4. Smith's view is an objective, deterministic view of the economy.

REACTION/SUGGESTIONS:

It is hard to discuss this topic in a short time frame. The class
discussion followed by lecture, however, is very effective.
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THE NINETEENTH CENTURY:
KARL MARK

RATIONALE FOR TOPIC:

Karl Marx is one of the great influences on the social and political
thinking of our time. Examining his economic ideas and comparing them to
those of Adam Smith provides an interesting juxtaposition of two early
creators - both influential - who arrive at entirely different answers to
economic problems but who are both objective and deterministic in outlook.

DESCRIPTION OF ACTIVITY:

Students meet in small groups to discuss The Communist Manifesto. Then
they meet in the large group for a lecture/discussion on Marx economics.

These activities help students master competencies #1, 2, 3, 4, 5, 6, 7 13,
15, 17, & 18.

Time: 3 hours

READING ASSIGNMENT:

The Communist Manifesto by Karl Marx and Frederick Engels, Authorized
English Translation, New York: International Publishers, 1980.

In The Communist Manifesto, Karl Marx explains that all history may be read
as a record of class struggles. The current class struggle between the
bourgeoisie and the proletariat is the final struggle. When the
proletariat inevitably overthrow the bourgeoisie, a new classless society
will begin forming. The Communist Party will assist the Proletariat in its
revolution.

""Karl Marx" by Neil Mclnnes, from The Encyclopedia of Philosophy, edited
by Paul Edwards, New York: The MacMillan Company and the Free Press, 1967,
pp. 171, 172.

This is a concise introduction to Karl Marx. It emphasizes biographical
information relevant to understanding The Communist Manifesto.

MAIN IDEAS STRESSED:

A, From lecture/discussion:

1. The difference between reading The Communist Manifesto, studying
contemporary Marxism and being indoctrinated in communist philosophy
was made clear.
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2. Slides demonstrate the hideous conditions of the lower classes in
Marx's time.

3. Students are introduced to the characteristics of inflammatory
writing.
4. Discussion is held on the importance of free speech and the liberty we

have to freely read, study and evaluate Marx.
B. From the reading assignment:
1. Class struggle and social revolution are inevitable.

The history of all hitherto existing society is the
history of class struggles.

Freeman and slave, patrician and plebeian, lord and
serf, guildmaster and journeyman, in a word, oppressor
and oppressed, stood in constant opposition to one an-
other, carried on an uninterrupted, now hidden, now
open fight, a fight that each time ended, either in a
revolutionary reconstitution of society at large, or
in the common ruin of the contending classes.

The modern bourgeois society that has sprouted from
the ruins of feudal society, has not done away with
class antagonisms. It has but established new classes,
new conditions of oppression, new forms of struggle in
place of the old ones.

2. The current class struggle is between the bourgeoisie and the
proletariat.

Our epoch, the epoch of the bourgeoisie, possesses,
however, this distinctive feature: It has simplified
the class antagonisms. Society as a whole is more
and more splitting up into two great hostile camps,
into two great classes directly facing each other =
bourgeoisie and proletariat.

3. A rise in economic power is translated into a rise in political power.

We see, therefore, how the modern bourgeoisie is it~
self the product of a long course of development, of
a series of revolutions in the modes of production
and of exchange.

Each step in the development of the bourgeoisie was

accompanied by a corresponding political advance of
that class.
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Bourgeoisie control of the economy and the state is the cause of all
contemporary social ills. These ills are:

putting end to tradition

- turning human relationships into monetary exchanges

- reducing all occupations to a §

- reducing family relationship to a monetary relationship
- reducing wages to subsistence level

- creating a world market

- creating enormous cities

- concentrating population

- centralizing property and wealth

- turning human beings to a commodity

However, the bourgeoisie carries within itself the seeds of its own
destruction.

Modern bourgeois society with its relations of produc-
tion, of exchange and of property, a society that has
conjured up such gigantic means of production and of
exchange, is like the sorcerer who is no longer able
to control the powers of the nether world whom he has
called up by his spells. For many a decade past the
history of industry and commerce is but the history

of the revolt of modern productive forces against
modern conditions of production, against the property
relations that are the conditions for the existence

of the bourgeoisie and of its rule. It is enough to
mention the commercial crises that by their periodical
return put the existence of the entire bourgeois so-
‘ciety on trial, each time more threateningly. In
these crises a great part not only of the existing
products, but also of the previously created produc-
tive forces, are periodically destroyed. In these
crises there breaks out an epidemic that, in all
earlier epochs, would have seemed an absurdity -

the epidemic of over-production. Society suddenly
finds itself put back into a state of momentary
barbarism; it appears as if a famine, a universal

war of devastation had cut off the supply of every
means of subsistence; industry and commerce seem to

be destroyed. And why? Because there is too much
civilization, too much means of subsistence, too

much industry, too much commerce. The productive
forces at the disposal of society no longer tend to
further the development of the conditions of bourgeois
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6.

property; on the contrary, they have become too power=-
ful for these conditions, by which they are fettered,
and no sooner do they overcome these fetters than they
bring disorder into the whole of bourgeois society,
endanger the existence of bourgeois property. The
conditions of bourgeois society are too narrow to com=-
prise the wealth created by them. And how does the
bourgeoisie get over these crises? On the one hand,
by enforced destruction of a mass of productive forces;
on the other, by the conquest of new markets, and by
the more thorough exploitation of the old ones. That
is to say, by paving the way for more extensive and
more destructive crises, and by diminishing the means
whereby crises are prevented.

The weapons with which the bourgeoisie felled feudalism
to the ground are now turned against the bourgeoisie
itself.

But not only has the bourgeoisie forged the weapons
that bring death to itself; it has also called into
existence the men who are to wield those weapons -

the modern working class - the proletarians.

The petty bourgeoisie will be pushed back into the proletariat by
large businesses with whom they can't compete and they will form the
leadership of the proletariat.

Finally, in times when the class struggle nears the
decisive hour, the process of dissolution going on
within the ruling class, in fact within the whole
range of old society, assumes such a violent, glaring
character, that a small section of the ruling class
cuts itself adrift, and joins the revolutionary class,
the class that holds the future in its hands. Just
as, therefore, at an earlier period, a section of the
nobility went over to the bourgeoisie, so now a por-
tion of the bourgeoisie goes over to the proletariat,
and in particular, a portion of the bourgeois ideolo-
gists, who have raised themselves to the level of
comprehending theoretically the historical movement
as a whole.

O0f all the classes that stand face to face with the
bourgeoisie today, the proletariat alone is a really
revolutionary class.

The immediate aim of the Communists is the same as that of all the

other proletarian parties: Formation of the proletariat into a class,
overthrow of bourgeois supremacy, conquest of political power by the
proletariat.

Y
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character. Political power, properly so called, is
merely the organized power of one class for oppressing
another. If the proletariat during its contest with

: the bourgeoisie is compelled, by the force of circum-
stances, to organize itself as a class; if, by means
of a revolution, it makes itself the ruling class, and,
as such sweeps away by force the old conditions of
production, then it will, along with these conditions,
have swept away the conditions for the existence of
class antagonisms, and of classes generally, and will
thereby have abolished its own supremacy as a class.

(p. 31)

10. The "Communists" are not clandestine about their aims.

C. Conclusions drawn from reading and discussion:

1. Marx shows that the economy shapes man's thinking, that governmental
and religious institutions are the effect of economic changes.
Therefore, he theorizes that we can change man by changing his
economy.

2. Marx recognizes that the Industrial Revolution and its effects have
created alienation.

3. Like Smith, Marx's concept of how the economy works is deterministic.

4, Smiths concept is circular and cyclic, while Marx's is linear and
cyclic.

5. Smith sees capitalism from within while Marx sees it from without.

6. Except for fluctuations in market price, Smith sees capitalism

continuing (indefinitely?) while Marx sees it evolving into something
else (communism).

REACTION/SUGGESTIONS:

This topic went very well. No changes are planned.
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THE NINETEENTH CENTURY:
THOMAS MALTHUS

RATIONALE FOR TOPIC:

Thomas Malthus was the first person to call attention to the effects of
over-population, a problem for which he says the causes "have, indeed, been
repeatedly stated and acknowledged; but its natural and necessary effects
have been almost totally overlooked . . ." His theory strongly influenced
the thinking of Darwin and Marx, who in turn have produced two of the most
influential ideas in our time. Malthus is often cited as an example of
deterministic thinking.

DESCRIPTION OF ACTIVITY:

The class meets in small groups to discuss the key terms and main ideas of
Malthus' essay. Students evaluate the validity of Malthus' theory by
relating it to modern situations. This activity helps students develop
competencies #1, 2, 4, 5, 6, 8, 10, 13, 15, 17 and 18.

Time: 2 hours

READING ASSIGNMENT:

Excerpts from the "Introduction" to Malthus in The Norton Critical Edition
of An Essay on the Principle of Population, Philip Appleman, ed., New
York: Norton, 1976, pp. 2-8.

An interesting discussion of Malthus' background, education and ideas. It
clearly explains the influences on Malthus and those he influenced.

Excerpts from the 1803 edition of An Essay on the Principle of Population
by Thomas Robert Malthus. (see An Essay on the Principle of Population by
Thomas R. Malthus with an Introduction by M. Blang, Yale University,
Homewood, Illinois: Richard D. Irwin, Inc.. 1963, pp. 1-12, 237, 240.)

In this excerpt Malthus examines the natural cause and effect relationship
between population increase and food supply and the effect of this increase
on mankind.

MAIN IDEAS STRESSED:

A. From reading assignment:
1. Malthus introduces the thesis of his essay on his first page.

The principal object of the present essay is to examine
the effects of one great cause intimately united with
the very nature of man; which, though it has been con=-
stantly and powerfully operating since the commencement
of society, has been little noticed by the writers who

- have treated this subject. The facts which establish
the existence of this cause have, indeed, been repeatedly
stated and acknowledged; but its natural and necessary
effects have been almost totally overlooked; though
probably among these effects may be reckoned a very con-
siderable portion of that vice and misery, and of that
unequal distribution of the bounties of nature, which
it has been the unceasing object of the enlightened
philanthropist in all ages to correct.
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2,

3.

4.

Malthus employs two working hypotheses: (a) that population is
constantly expanding; and (b) that there is a relationship between
population and food suppiy.

The cause to which I allude is the constant tendency
in all animated life to increase beyond the nourishment
prepared for it. The germs of existence contained in
this earth, if they could freely develop themselves,
would fill millions of worlds in the course of a few
thousand years. Necessity, that imperious, all-
pervading law of nature, restrains them within the
prescribed bounds. The race of plants and the race of
animals shrink under this great restrictive law; and
man cannot by any efforts of reason escape from it.
Wherever therefore there is liberty, the power of in-
crease is exerted; and the superabundant effects are
repressed afterwards by want of room and nourishment.
. population can never actually increase beyond
the lowest nourishment capable of supporting it, a
strong check on population, from the difficulty of
acquiring food, must be constantly in operation.

Malthus supports his hypotheses with statistical evidence that
population increases by a geometrical ratio while food supply
increases by an arithmetical ratio.

It may safely be pronounced, therefore, that popula-
tion, when checked, goes on doubling itself every
twenty-five years, or increases in a geometrical ratio.

It may be fairly pronounced, therefore, that, consider-
ing the present average state of the earth, the means
of subsistence, under circumstances the most favourable
to human industry, could not possibly be made to in-
crease faster than an arithmetical ratio.

The necessary effects of these two different rates of
increase, when brought together, will be very striking.

From the comparison of these two ratios, Malthus derives his theory.

In this supposition no limits whatever are placed to

the produce of the earth. It may increase for ever

and be greater than any assignable quantity; yet still
the power of population being in every period so much
superior, the increase of the human species can only

be kept down to the level of the means of subsistence

by the constant operation of the strong law of necessity,
acting as a check upon the greater power.
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Malthus outlines a series of checks to population increase.
Ultimate check: starvation

Immediate checks:

a. preventive checks

The preventive check, as far as it is voluntary,
is peculiar to man, and arises from that dis-
tinctive superiority in his reasoning faculties,
which enables him to calculate distant conse-
quences.

- decision not to have children resulting
in late marriages demonstrates moral
restraint

- promiscuous intercourse (prostitution);
unnatural passions (homosexuality);
and infidelity demonstrate vice

b. positive checks

The positive checks to population are extremely
various, and include every cause, whether aris-
ing from vice or misery, which in any degree
contributes to shorten the natural duration of
human life. Under this head, therefore, may be
enumerated all unwholesome occupations, severe
labour and exposure to the seasons, extreme
poverty, bad nursing of children, great towns,
excesses of all kinds, the whole train of com-
mon diseases and epidemics, wars, plague, and
famine.

Of the positive checks, those which appear to
arise unavoidably from the laws of nature, may
be called exclusively misery; and those which
we obviously bring upon ourselves, such as wars,
excesses, and many others which it would be in
our power to avoid, are of a mixed nature. They
are brought upon us by vice, and their conse-
quences are misery.

These checks vary inversely.

The sum of all these preventive and positive checks,
taken together, forms the immediate check to population;
and it is evident that, in every rountry where the whole
of the procreative power cannot be called into action,
the preventive and the positive checks must vary in-
versely as each other; that is, in countries either
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B.

naturally unhealthy, or subject to a great mortality,
from whatever cause it may arise, the preventive check
will prevail very little. In those countries, on the
contrary, which are naturally healthy, and where the
preventative check is found to prevail with considerable
force, the positive check will prevail very little, or
the mortality be very small.

7. Malthus recognizes the need for demography, the scientific study of
population.

One principal reason why this oscillation has been less
marked, and less decidedly confirmed by experience than
might naturally be expected, is, that the histories of
mankind wkich we possess are, in general, histories only
of the higher classes. We have not many accounts that
can be depended upon of the manners and customs of that
part of mankind, where these retrograde and progressive
movements chiefly take place. A satisfactory history of
this kind, of one people and of one period, would require
the constant and minute attention of many observing minds
in local and general remarks on the state of the lower
classes of society, and the causes that influenced it;
and to draw accurate inferences upon this subject, a
succession of such historians for some centuries would be
necessary. This branch of statistical knowledge has, of
late years, been attended to in some countries, and we
may promise ourselves a clearer insight into the internal
structure of human society from the progress of these
inquiries. But the science may be said yet to be in its
infancy, and many of the objects, on which it would te
desirable to have information, have been either omitted
or not stated with sufficient accuracy.

8. At the end of his essaw, Malthus re-states the hypotheses he has

proven.
1. Population is necessarily limited by the means of
subsistence.
2. Population invariably increases where the means

of subsistence increases, unless prevented by some
very powerful and obvious checks.

3. These checks, and the checks which repress the
superior power of population, and keep its effects
on a level with the means of subsistence, are all
resolvable into moral restraint, vice and misery.

Conclusions drawn from reading and discussion:

1. Malthus places man in the natural world and subjects him to the laws
of nature.
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Malthus sees the world as a Newtonian Determinist - a place of
repeating, cyclical patterns in which knowledge of causes enables
predicting effects.

Malthus strengthens the idea that the scientific method and
statistical analysis can be applied to social problems. He stresses
the importance of demography.

Malthus recognizes the exponential factor in population increase.
Bartlett's Equation for doubling time ('Forgotten Fundamentals of the
Energy Crisis) can be applied to Malthus data.

Malthus' speculation on how population affects wages shows the
influence of Adam Smith.

Malthus' theory gives economist David Ricardo the basis for
formulating the '"iron law of wages,' that the natural wage is a
subsistence wage.

Malthus writes in a '"modern" style - thesis, evidence, then
recapitulation of proven thesis.

REACTION/SUGGESTIONS:

More time was allotted to discuss Malthus. This made the topic successful.
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THE NINETEENTH CENTURY:
CHARLES DARWIN

RATIONALE FOR TOPIC:

Darwin's theory of evolution is a vital part of the nineteenth century
attempt to understand the universe through cause and effect. Although it
has been hotly debated ever since it was first announced, it has become one
of the firm foundations of modern science, changing the way we look at
nature and at ourselves. It is also a good example of an objective,
deterministic cosmology.

DESCRIPTION OF LEARNING ACTIVITY:

The class meets in small groups to discuss Darwin's theory and to review
topics to date. The goal of the discussion is to understand the theory as
outlined in the reading and to see it as the product of Darwin's method and
assumptions. These activities help students develop competencies #1, 2, 4,
5, 6, 10, 13, 15, 17 & 18.

Time: 3 hours

READING ASSIGNMENT:

Excerpts from The Origin of the Species by Charles Darwin, from Phillip
Appleman, ed., Darwin - A Norton Critical Edition, New York: W. W. Norton
& Company, Inc., 1970, pp. 100-199.

In these excerpts Darwim sets forth his theory of evolution which explains
the origin and modification of species through natural selection and
external conditions.

Students also read a short biography of Darwin from Morton Dunner, Kenneth
E. Eble, Robert E. Helbling, eds., The Intellectual Tradition of the West,
Glenview, Ill.: Scott, Foresman and Company, 1968, pp. 415-417.

MAIN IDEAS STRESSED:

A. From Origin of Species:

1. Darwin's theory was the product of long years of careful study.
("Introduction") In detailing this, Darwin gives us a good look
at the creative process in science.

2. Variations in animals and plants not only reflect external variations
(color, shape, size, etc.) but also internal variations in structure.
Some of these wvariations help preserve or protect the individual,
increasing the chance of survival.

. that individuals having any advantage, however
slight, over others, would have the best chance of
surviving and of procreating their kind? On the other
hand, we may feel sure that any variation in the least
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degree injurious would be rigidly destroyed. This
preservation of favourable individual differences
and variations, and the destruction of those which
are injurious, I have called Natural Selection, or
the Survival of the Fittest.

3. Darwin is convinced that species were and are mutable, current species
having descended from earlier varieties.

I can entertain no doubt, after the most deliberate
study and dispassionate judgment of which I am capable,
that the view which most naturalists until recently
entertained, and which I formerly entertained--namely,
that each species has been independently created--is
erroneous. I am fully convinced that species are not
immutable; but that those belonging to what are called
the same genera are lineal descendants of some other
and generally extinct species, in the same manner as
the acknowledged varieties of any one species are the
descendants of that species. Furthermore, I am con-
vinced that Natural Selection has been the most im-
portant, but not the exclusive, means of modification.

4, Natural selection is synonymous with survival of the fittest because
natural selection acts through competition. Competition occurs
because of the high rate at which organic beings reproduce.

A struggle for existence inevitably follows from the
high rate at which all organic beings tend to iacrease.

In looking at Nature, it is most necessary to keep
the foregoing considerations always in mind--never
to forget that every single organic being may be
said to be striving to the utmost to increase in
numbers; that each lives by a struggle at some period
of its life; that heavy destruction inevitably falls
either on the young or old during each generation or
at recurrent intervals. Lighten any check, mitigate
the destruction ever so little, and the number of
the species will almost instantly increase to any
amount.

5. Natural selection is an on-going process which requires a long period
of time in which to produce a discernible variation.

We see nothing of these slow changes in progress, until
the hand of time has marked the lapse of ages, and then
so imperfect is our view into long-past geological ages,
that we see only that the forms of life are now differ-
ent from what they formerly were.

As natural selection acts solely by accumulating slight,
successive, favourable variations, it can produce no
great or sudden modifications; it can act only by short
and slow steps.
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Darwin's evidence is "scientific" evidence: empirical evidence
gained through personal observation; knowledge from other experts who
have formed contemporary scientific theory (i.e. Malthus-population,
Lyell-Geology); and conclusions drawn from the inductive method.

With plants there is a vast destruction of seeds, but
from some observations which I have made it appears
that the seedlings suffer most from germinating in
ground already thickly stocked with other plants.
Seedlings, also, are destroyed in vast numbers by var-
ious enemies: for instance, on a piece of ground
three feet long and two wide, dug and cleared, and
where there could be no choking from other plants, I
marked all the seedlings of our native weeds as they
came up, and out of 357 no less than 295 were de-
stroyed, chiefly by slugs and insects.

Hence, as more individuals are produced than can pos-
sibly survive, there must in every case be a struggle
for existence, either one individual with another of
the same species, or with the individuals of distinct
species, or with the physical conditions of life. It
is the doctrine of Malthus applied with manifold force
to the whole animal and vegetable kingdoms; for in
this sense there can be no artificial increase of food,
and no prudential restraint from marriage. Although
some species may be now increasing, more or less rap-
idly, in numbers, all cannot do so, for the whole world
would not hold them.

There is no exception to the rule that every organic
being naturally increases at so high a rate, that, if
not destroyed, the earth would soon be covered by the
progeny of a single pair.

From discussion:

1.

Darwin makes man a species, sets him in nature rather than apart from
it.

The mutability of the species, the continuing evolution, makes the
world a dynamic place still in the process of becoming. This
represents a break away from the mechanistic model of the universe in
which the parts of the machine were created independently and the
machine has been in motion since. Instead, Darwin offers an organic
model of the universe.

At the same time that Darwin offers an organic model of the universe,
he still accepts scientific determinism, the law of cause and effect.
What appears as ''chance' to us is merely current ignorance.

Darwin theorizes an innate struggle in existence. This is very
similar to Marx's theory of class struggle arrived at independently.
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5. Darwin's theory excludes divine intervention in the world after
creation.

6. Darwin expresses the "Victorian" ideal of continual improvement.

As all the living forms of life are the lineal de-
scendants of those which lived long before the Cam-
brian epoch, we may feel certain that the ordinary
succession by generation has never once been broken,
and that no cataclysm has desolated the whole world.
Hence, we may look with some confidence to a secure
future of great length. And as natural selection
works solely by and for the good of each being, all
corporeal and mental endowments will tend to progress
towards perfection.

REACTION/SUGGESTIONS:

Topic went well. Having heard so much about Darwin, students were excited
about reading excerpts from Origin of Species.
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THE NINETEENTH CENTURY:
FYODOR DOSTOEVSKY

RATIONALE FOR TOPIC:

Dostoevsky is the first in a trio of early existentialists. Each exﬁ}esses
the same concern about man's current state. Each saw this state as a
spiritual wasteland produced by the sterile rationalism and materialism of
the late nineteenth century. Each seeks to make man aware of his current
condition and to help him understand his true condition. In doing so,
Dostoevsky makes a powerful restatement of the transcendent aims of
Christianity and represents the subjective reaction to determinism.

* DESCRIPTION OF LEARNING ACTIVITY:

The class meets in small discussion groups to explore the main ideas
presented in the reading assignment. This activity helps students develop
competencies #1, 2, 3, 5, 6, 7, 8, 9, 13, 15, 17 & 18.

Time: 1 hour 15 minutes

READING ASSIGNMENT:

"The Grand Inquisitor" by Fyodor Dostoevsky, New York: Frederick Ungar
Publishing Co., 1956.

In "The Grand Inquisitor' Dostoevsky uses a story within a story to
demonstrate the consequences of renouncing faith and turning to a rational
ethic. This paperback edition also includes a good introduction to
Dostoevsky.

MAIN IDEAS STRESSED:

A. From reading assignment;:

Dostoevsky contrasts the philosophy and attitude of the Grand Inquisitor
with those of Jesus:

1. The Grand Inquisitor irspires fear while Jesus inspires love.

His face darkens. He knits his thick gray brows and
his eyes gleam with a sinister fire. He holds out his
finger and bids the guard take Him. And such is his
power, so completely are the people cowed into submis~-
sion and trembling obedience to him, that the crowd
immediately makes way for the guards, and in the midst
of the tomblike silence that has suddenly fallen they
lay hands on Him and lead Him away. The crowd in-
stantly, as one man, bows down to the earth before the
old inquisitor.
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2.

4,

He moves silently in their midst with a gentle smile

of infinite compassion. The sun of love burns in His
heart, radiance, enlightenment and power shine from

His eyes, and shed on the people, stirs their hearts

with responsive love.

The Grand Inquisitor (the Church) has corrected Jesus' work by
removing the terrible burden of freedom from the people.

For fifteen centuries we have been wrestling with
Your freedom, but now it is ended and over for good.
Do You not believe that it's over for good? You

look at me meekly and do not even deign to be angry
with me. But let me tell You that now, today, people
are more persuaded than ever that they are completely
free, yet they have brought their freedom to us and
laid it humbly at our feet. Instead of taking men's
freedom from them, You make it greater than ever!

Did You forget that man prefers peace, and even death,
to freedom of choice in the knowledge of good and
evil?

The Grand Inquisitor suggests that the Church has provided the
necessary structure for mankind--miracle, mystery and authority--
while Jesus -rejected these three temptations in the wilderness
(Matthew 4:1-11).

So that You Yourself laid the foundation for the des-
truction of Your kingdom, and no one is more to blame
for it. Yet what was offered You? There are three
powers, only three powers that can conquer and capture
the conscience of these impotent rebels forever, for
their own happiness--those forces are miracle, mystery
and authority. You rejected all three and set the
example for doing so.

That is what we have done. We have corrected Your
work and have founded it upon miracle, mystery and
authority. And men rejoiced that they were again
led like a flock, and that the terrible gift that
had brought them such suffering, was, at last, lifted
from their hearts. Were we right teaching them this
and acting as we did? Speak. Did we not love man-
kind, so meekly acknowledging their feebleness, lov-
ingly lightening their burden, and even permitting
their weak nature to sin, so long as it had our
sanction? Why have you come now to hinder us?

The Church now treats people to the illusions they desire, offering
them comfort and security, in place of individuality and freedom.

They will marvel at us and look upon us as gods, be-
cause we are ready to endure the freedom which they
have found so dreadful and to rule over them--so awful
will it seem to them to be free. But we will tell
them that we are Your servants and rule them in Your
rname. We will deceive them again, for we will not let
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5.

6.

You come to us again. That deception will be our suf-
fering, for we will be forced to lie.

The Grand Inquisitor reveals his pessimistic assessment of man and the
human condition when he says,

You chose what is utterly beyond the strength of men,
acting as though You did not love them at all--You who
came to give Your life for them! Instead of taking
possession of men's freedom, You increased it, and
burdened the spiritual kingdom of mankind forever with
its sufferings. You wanted man's free love. You
wanted him to follow You freely, enticed and captured
by You. In place of the rigid ancient law, man was
hereafter to decide for himself with free heart what
is good and what is evil, having only Your image be-
fore him as his guide. But did You not think he

would at last dispute and reject even Your image and
Your truth, if he were oppressed with the fearful
burden of free choice?

The last scene contrasts the spiritual emptiness of the Grand
Inquisitor to Jesus' spiritual fullness.

He saw that the prisoner had listened intently and
calmly all the time, looking gently in his face and
evidently not wishing to reply. The old man longed
for Him to say something, however bitter and terrible.
But He suddenly approaches the old man in silence and
softly kisses him on his bloodless aged lips. That
was His whole answer. The old man shudders. Some-
thing trembles at the edge of his lips. He goes to

the door, opens it, and says to Him: '"Go and come no
more. . . .Come not at all, never, never!'" And he
lets him out into the 'dark squares of the town.' The

prisoner leaves."

From the discussion:

1.

The human condition is painful and filled with anxiety according to
Dostoevsky.

The Grand Inquisitor represents the failed idealist who lives in "the
worst of all possible worlds."

The Grand Inquisitor represents the determinist and is contrasted to
Jesus' autonomous position.

The paternalistic argument offered by the Grand Inquisitor has its
basis in the old idea of state (Semester II)--for example,
Machiavelli~-yet is still heard from many contemporary dictators.

The Grand Inquisitor is a good example of Kierkegaard's knight of
infinite resignation while Jesus is a perfect example of the knight of
faith.
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REACTION/SUGGESTIONS:

Students are always intrigued by this excerpt.
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THE NINETEENTH CENTURY:
SPREN KIERKEGAARD

RATIONALE FOR TOPIC:

Kierkegaard takes up the idea that Europeans have turned to rational
justifications and away from the spiritual dimension of life. His
investigations of the limits of philosophy and the nature of faith have
made him one of the most influential figures of the nineteenth century. He
is considered the father of religious existentialism and is another
representative of the subjective approach to life.

DESCRIPTION OF LEARNING ACTIVITY:

Students meet first in the large group for a lecture/discussion of
Kierkegaard's Three Stages of Life. Then they meet in small groups to
discuss the main ideas and key passages of the reading assignment and to
draw parallels between Kierkegaard's ideas and Dostoevsky's. These
activities help students develop competencies #1, 2, 3, 4, 5, 6, 7, 8, 9,
13, 15, 17 & 18.

Time: 3 hours

READING ASSIGNMENT:

"Introduction: Fear and Trembling" from Mirrors of Mind: An
Interdisciplinary Overview by Roberts, et. al. Winston-Salem, N. C.:
Hunter Textbooks, Inc., 1980, pp. 177-178.

This is a short reading which explains Kierkegaard's theory of the three
stages along life's way: the Aesthetic, the Ethical and the Religious.

Excerpts from Fear and Trembling from Fear and Trembling and Sickness Unto
Death translated by Walter Lowrie, Princeton, New Jersey: Princeton
University Press, 1941, pp. 26, 29, 38-39, 44-52, 56-59,

Using the Biblical story of Abraham's sacrifice of Isaac as his metaphor
Kierkegaard contrasts the knight of infinite resignation who is in the
ethical stage of life with the knight of faith who is in the religious
stage.

MAIN IDEAS STRESSED:

A. From the "Introduction":

Definitions of the Aesthetic, Ethical and Religious Stage were examined.
Students were asked to apply these definitions to examples.

B. From Fear and Trembling:

1. Modern interpretations remove the human elements from the story of
Abraham by translating it from the specific to the general. For
example, they substitute "best" for "Isaac".

They express the whole thing in perfectly general
terms: ''The great thing was that he loved God so
much that he was willing to sacrifice to Him the

ERIC R 1§




best." That is very true, but "the best" is an in-
definite expression. In the course of thought, as
the tongue wags on, Isaac and "the best'" are confi-
dently identified, and he who meditates can very well
smoke his pipe during the meditation, and the auditor
can very well stretch out his legs in comfort.

What they leave out of Abraham's history is dread;
for to money I have no ethical obligation, but to
the son the father has the highest and most sacred
obligation.

Abraham's dread is precisely the condition which brings a person into
his awareness of his concrete, individual existence by confronting
him with the necessity to choose. A person can choose "himself",
create his own values (the Ethical Stage) or choose to let others
choose for him (the Aesthetic Stage).

If a person chooses himself and moves into the Ethical Stage he is
then confronted by the realization that if there is a God, he is
beyond human knowledge. Therefore, anyone who believes in God must
believe by virtue of the absurd. Abraham did this and moved into the
Religious Stage.

He believed by virtue of the absurd; for there could
be no question of human calculation.

For the movements of faith must constantly be made
by virtue of the absurd, yet in such a way, be it
observed, that one does not lose the finite but gains
it every inch. For my part I can well describe the
movements of faith, but I cannot make them.

The choice to believe by virtue of the absurd separates the knight of
faith from the knight of infinite resignation.

Kierkegaard contrasts the knight of faith and the knight of infinite
resignation and draws out the characteristics of faith.

The knights of the infinite resignation are easily
recognized: their gait is gliding and assured.
Those on the other hand who carry the jewel of faith
are likely to be delusive, because their outward
appearance bears a striking resemblance to that
which both the infinite resignation and faith pro-
foundly despise . . . to Philistinism.

Most people live dejectedly in worldly sorrow and
joy; they are the ones who sit along the wall and
do not join in the dance. The knights of infinity
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are dancers and possess elevation. They make the
movements upward, and fall down again; and this too
is no mean pastime, nor ungraceful to behold. But
whenever they fall down they are not able at once

to assume the posture, they vacillate an instant,
and this vacillation shows that after all they are
strangers in the world. This is more or less strik-
ingly evident in proportion to the art they possess,
but even the most artistic knights cannot altogether
conceal this vacillation. One need not look at them
when they are up in the air, but only the instant
they touch or have touched the ground--then one re-
cognizes them. But to be able to fall down in such

a way that the same second it looks as if one were
standing and walking, to transform the leap of life
into a walk, absolutely to express the sublime in the
pedestrian--that only the knight of faith can do--
and this is the one and only prodigy.

So I can perceive that it requires strength and en-
ergy and freedom of spirit to make the infinite move-
ment of resignation, I can also perceive that it is
feasible. But the next thing astonishes me, it makes
my head swim, for after having made the movement of
resignation, then by virtue of the absurd to get every-
thing, to get the wish whole and uncurtailed--that is
beyond human power, it is a prodigy.

For the act of resignation faith is not required, for
what I gain by resignation is my eternal consciousness,
and this is a purely philosophical movement which I
dare say I am able to make if it is required.

In resignation I make renunciation of everything, this
movement I make by myself, and if I do not make it, it

is because I am cowardly and effeminate and without
enthusiasm and do not feel the significance of the lofty
dignity which is assigned to every man, that of being
his own censor.

By faith I make renunciation of nothing. On the con-

trary, by faith I acquire everything, precisely in the

sense in which it is said that he who has faith like a

grain of mustard can remove mountains. A purely human
courage is required to renounce the whole of the tem-

poral to gain the eternal; but this I gain, and to all
eternity I cannot renounce it--that is a self-contradiction.
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But a paradoxical and humble courage is required to
grasp the whole of the temporal by virtue of the
absurd, and this is the courage of faith. By faith
Abraham did not renounce his claim upon Issac, but
by faith he got Isaac. '

C. From discussion:

1. Kierkegaard rejects the possibility of God's existence. God either is
(actuality) or is not. Man will never know, that is, be given a sign
which he is not forced to interpret, therefore man must choose.

2. For Kierkegaard God exists, yet Kierkegaard does not see himself as
the knight of faith.

3.  For Kierkegaard truth is subjectivity.

4, Like Dostoevsky and Nietzsche the ultimate meaning of life can never
be known. It is absurd. Man makes meaning.

REACTION/SUGGESTIONS:

Although students find Kierkegaard tough going, throughout the rest of the
course they continually refer back to the ideas he introduces.
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THE EARLY CREATORS: FRIEDRICH NIETZSCHE

THEME: What is the human condition?

RATIONALE FOR TOPIC:

Like Kierkegaard and Dostoevsky, Nietzsche stresses the transcendent
element of life. However, for him this element is not faith in the
existence of God because he does not believe in God, but participation in

the process of becoming. Therefore, Nietzsche is the father of atheistic
existentialism.

DESCRIPTION OF LEARNING ACTIVITY:

The class meets in small discussion groups to examine Nietzsche's key terms
and main ideas and to compare and contrast him to Dostoevsky and
Kierkegaard. This activity helps students develop competencies #1, 2, 3,
5, 6,7, 8, 13, 15 & 18.

Time: 1 hour and 20 minutes

READING ASSIGNMENT:

MAIN

"Introduction to Nietzsche" from Mirrors of Mind, eds. Schlegel, et.al.,
Winston-Salem, N.C.: Hunter Publishing Co., 1980, p. 16.

Excerpts from 'Thus Spoke Zarathustra'" by Friedrich Nietzsche, from
The Fabric of Existentialism, Richard Gill and Ernest Sherman, eds.,
Englewood Cliffs, N. J.: Prentice-Hall, Inc., 1973, pp. 261-264, 269, 270.

In this excerpt, the prophet Zarathustra points out the spiritual
regression of mankind through allegory and metaphor. He shows the use of
spiritual and philosophical sedatives and suggests that man should be
creating something better, superman, rather than something worse. This

overcoming can only be achieved through active self-transcendence through
the will to power.

This is a brief outline of Nietzsche's life and main ideas.

IDEAS STRESSED:

From Thus Spoke Zarathustra:

1. The confrontation between Zarathustra and the saint illustrates two
attitudes toward life. Zarathustra represents the person who affirms
life, accepting the life processes as they are. The saint represents
the person who denies life as it is, turning away from man to worship
the absolute.
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2.

"Why," said the saint, "did I go into the forest and
the desert? Was it not because I loved mankind all
too much?

"Now I love God: mankind I do not love. Man is too
imperfect a thing for me. Love of mankind would de-
stroy me."

Zarathustra answered: '"What did I say of love? I
am bringing mankind a gift."

"Give them nothing," said the saint. "Rather take
something off them and bear it with them--that will
please them best; if only it be pleasing to you!

"And if you want to give to them, give no more than
an alms, and let them beg for that!"

"No," answered Zarathustra, "I give no alms. I am
not poor enough for that."

When Zarathustra heard these words, he saluted the
saint and said: "What should I have to give you!

But let me go quickly, that I may take nothing from
you!" And thus they parted from one another, the old
man and Zarathustra, laughing as two boys laugh.

But when Zarathustra was alone, he spoke thus to his
heart: '"Could it be possible! This old saint has
not yet heard in his forest that God is dead!"

Zarathustra presents the idea of Superman or Overman, the next step in
man's on-going evolution.

I teach you the Superman. Man is something that
should be overcome. What have you done to overcome
him?

All creatures hitherto have created something beyond
themselves, and do you want to be the ebb of this
great tide, and return to the animals rather than
overcome man?

What is the ape to men? A laughing-stock or a painful
embarrassment. And just so shall man be to the Super-
man: a laughing-stock or a painful embarrassment.

I entreat you, my brothers, remain true to the earth,
and do not believe those who speak to you of super-
terrestrial hopes!
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Man is a rope, fastened between animal and Superman--
a rope over an abyss.

A dangerous going-across, a dangerous wayfaring, a
dangerous looking-back, a dangerous shuddering and
staying-still.

What is great in man is that he is a bridge and not a
goal; what can be loved in man is that he is a going-

across and a down-going.

3. Three metamorphoses form the process of psychic evolution. . =

I name you three metamorphoses of the spirit: how
the spirit shall become a camel, and the camel a lion,
and the lion at last a child.

The weight-bearing spirit takes upon itself all these
heaviest things: like a camel hurrying laden into the
desert, thus it hurries into its desert.

But in the loneliest desert the second metamorphosis
occurs: the spirit here becomes a lion; it wants to
capture freedom and be lord in its own desert.

But tell me, my brothers, what can the child do that
even the lion cannot? Why must the preying lion still
become a child?

The child is innocence and forgetfulness, a new begin-
ning, a sport, a self-propelling wheel, a first motion,
a sacred Yes.

Yes, a sacred Yes is needed, my brothers, for the sport
of creation: the spirit now wills its own will, the
spirit sundered from the world now wills its own world.

4. The process of psychic evolution is a process of self-overcoming, a
rise to command, an expression of the will to power.

But wherever I found living creatures, there too I
heard the language of obedience. All living creatures
are obeying creatures.

And this is the second thing: he who cannot obey him-
self will be commanded. That is the nature of living
creatures.
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But this is the third thing I heard: that commanding
is more difficult than obeying. And not only because
the commander bears the burden of all who obey, and
that this burden can easily crush him.

In all commanding there appeared to me to be an ex-
periment and a risk: and the living creature always
risks himself when he commands.

Where I found a living creature, there I found will
to power; and even in the will of the servant I found
the will to be master.

And life itself told me this secret: "Behold," it
said, "I am that which must overcome itself again and

again."
B. From discussion:
1. Nietsche like Kierkegaard and Dostoevsky sees the spiritual impotence

of his age. God, for Europeans, is dead. Since God is no longer a
creative force in the spiritual evolution of Europe, Nietzsche
suggests that Europeans turn their attention to man.

2. The contrast between Zarathustra and the saint is parallel to
Dostoevsky's contrast between Jesus and the Grand Inquisitor.

3. The emphasis on organic, evolutionary process, emerging in this era is
evident in Nietzsche. However, Nietzsche emphasizes "psychic" or
psychological evolution produced by deliberate acts of will.

4, Nietzsche promotes the individual as the basic unit of evolution just
as Darwin's theory sees the individual as the source of variation in
the species.

5. Man has the Eapacity and the responsibility to transcend himself.
Knowledge of this is gained through personal suffering, producing
tragic optimism--the recognition of psychological growth through
overcoming personal tragedy.

6. "Good" results from the creative process of the interplay of
opposites. In the psychic life, this is the interplay of the
Apollonian (rational, orderly, logical) and the Dionysian
(irrational, chaotic, intuitive) elements.

REACTIONS/SUGGESTIONS:
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THE NINETEENTH CENTURY:
RICHARD WAGNER

RATIONALE FOR TOPI